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Abstract 

Exit exams in higher education have both upsides and downsides. This 

review examines their impact using the PRISMA methodology. It analyzes 

22 empirical studies published between 1994 and 2024. The search covered 

databases like Google Scholar, ERIC, PubMed, Scopus, and Web of 

Science. A thematic narrative synthesis was used to evaluate the findings. 

Exit exams improve accountability and standardize assessments. They align 

curricula with learning goals. This ensures consistent educational quality 

across institutions. Students gain job-ready skills, enhancing employability. 

Exams also promote critical thinking and inclusivity. However, downsides 

exist. High-stakes exams increase student stress and anxiety. They may lead 

to "teaching to the test," narrowing curricula. Creativity and deeper learning 

can suffer. Equity concerns arise due to cultural and socioeconomic 

disparities. Underrepresented groups often face disadvantages. The review 

highlights a need for balance. While exams raise standards, their risks must 

be managed. Support systems can reduce student stress. Diverse 

assessment methods should complement exams. Equitable access to 

resources is crucial. Policymakers and educators must collaborate for fair 

practices. Ongoing research is needed. Future studies should explore long-

term impacts on students. Cross-cultural comparisons can identify best 

practices. Alternative assessment models may offer solutions. Addressing 

equity gaps remains a priority. In conclusion, exit exams have clear upsides 

but significant downsides. A balanced approach is essential. This ensures 

that exams enhance education without harming students. Continuous 

evaluation and adaptation are key to maximizing upsides while minimizing 

harm.  
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Introduction 

Exit exams have become a cornerstone of higher education systems worldwide, 
serving as a standardized measure of student competency and institutional accountability. 
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These high-stakes assessments ensure that graduates meet established academic and 
professional benchmarks before entering the workforce or pursuing advanced studies. While 
exit exams are widely implemented, their efficacy, fairness, and broader implications remain 
subjects of intense debate. This systematic review critically examines the dual nature of exit 
exams, synthesizing empirical evidence to highlight their benefits, challenges, and contextual 
relevance, particularly in Ethiopia, where such assessments are increasingly adopted amid 
rapid educational reforms.   

Globally, exit exams serve diverse purposes, from certifying student readiness to 
aligning curricula with labor market demands. In Germany, statewide exit exams ensure 
uniformity in educational standards across regions (Ackeren et al., 2012). India employs 
pharmacy exit exams to professionalize qualifications (Khan et al., 2023), while Sweden uses 
them to enhance educational efficiency (Bishop, 1999). Conversely, the U.S. grapples with 
equity concerns, as exit exams disproportionately disadvantage underrepresented groups 
(Warren & Grodsky, 2009). These variations underscore the tension between standardization 
and inclusivity, a central theme of this review.   

Proponents argue that exit exams elevate accountability, bridge academic and 
professional competencies, and foster critical thinking (University of Munich & Woessmann, 
2018). Critics, however, highlight their role in exacerbating stress, narrowing curricula, and 
perpetuating inequities (French, 2023). This dichotomy necessitates a balanced appraisal of 
exit exams, particularly in regions like Ethiopia, where their implementation intersects with 
unique socioeconomic and institutional challenges.   

Ethiopia's higher education system has significantly expanded, doubling enrollment 
rates since 2010. Exit exams are increasingly seen as tools to standardize quality across 
proliferating institutions. However, resource disparities, regional inequities, and varying 
institutional capacities complicate their implementation. For instance, rural universities often 
lack the infrastructure and faculty expertise to prepare students for standardized assessments, 
exacerbating urban-rural divides (Teshome, 2024). Additionally, Ethiopia's multilingual and 
multicultural landscape raises questions about cultural bias in exam design, a gap this review 
addresses.   

Despite the growing literature on exit exams, there is a paucity of systematic reviews 
that critically examine both pedagogical outcomes and equity concerns. Previous studies have 
focused narrowly on either advantages (e.g., accountability, employability) or disadvantages 
(e.g., stress, inequity), neglecting their interplay. Fewer still contextualize these findings 
within low-resource settings like Ethiopia, where exit exams may amplify systemic disparities.  

This review fills these gaps by:   
1. Synthesizing Dual Perspectives: Integrating evidence on both upsides (e.g., 

curriculum alignment, workforce readiness) and downsides (e.g., stress, inequity) to 
provide a holistic view.   

2. Addressing Equity Gaps: Analyzing how socioeconomic and cultural factors 
influence exam outcomes, with explicit implications for Ethiopia.   

3. Proposing Context-Specific Solutions: Recommending adaptations for resource-
constrained systems, such as decentralized exam designs and equity-focused support 
programs.   
This study breaks new ground in three ways:   

1. Comprehensive Synthesis: It is among the first to systematically map the global 
evidence on exit exams while anchoring findings in Ethiopia's unique educational 
landscape.   
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2. Equity-Centered Framework: Unlike prior reviews, it explicitly links exam policies to 
socioeconomic and regional disparities, offering actionable insights for 
policymakers.   

3. Methodological Rigor: Employing PRISMA and PICO frameworks ensures 
transparency and replicability, setting a benchmark for future research in 
underrepresented contexts.   
By bridging global evidence with local realities, this review aims to inform policies 

that balance accountability with inclusivity, ensuring exit exams serve as levers for equity 
rather than exclusion.  The paper proceeds as follows: Section 2 details the methodology, 
Section 3 presents findings, Section 4 discusses implications, and Section 5 outlines future 
research directions.   
 
Method 

 The methodology includes several key components: research questions, search strategy, 

inclusion and exclusion criteria, data extraction, quality assessment, and data synthesis.  

Research Questions  

PICO (Problem Intervention Comparison Outcome) was used to formulate the 

research questions. The review addresses the following research questions: (1) What are the 

key themes and findings related to the upsides of exit exams in higher education? (2) What 

are the key themes and findings related to the downsides of exit exams in higher education? 

Search Strategy 

A comprehensive search strategy, PRISMA (Preferred Reporting Items for 

Systematic Review and Meta-Analysis), was implemented to identify relevant articles.  
 

 

 
  

  

  

 

 

 

 

 

 

 

 

 

 

 

 

  

 

 

 

 

 

Figur 1. Search strategy 
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Databases Searched: A variety of academic databases were utilized, including Google 

Scholar, ERIC, PubMed, Scopus, and Web of Science.  The initial search provided 163 

articles.  After excluding duplicates and removing unrelated articles after reading their titles 

and abstracts, 50 articles remained. After applying quality assessment, 22 articles were 

included in the study.   

Time Frame: The search was limited to articles published between 1994 and 2024 to 

ensure the relevance of the findings. 

Keywords: Specific keywords were developed based on the research questions, 

focusing separately on the upsides and downsides of exit exams: 

For upsides: "exit exams," "higher education," "upsides of exit exams," "standardized 

testing advantages," and "student outcomes." 

For downsides: "downsides of exit exams," "exit assessments disadvantages," 

"student stress," "educational inequities," and "teaching to the test."  

Inclusion and Exclusion Criteria 

Inclusion Criteria 

The following inclusion criteria were used in the study: 

1. Empirical Studies: Only studies that provide empirical data (quantitative, qualitative, or 

mixed-methods) were included to ensure the review was grounded in research-based 

evidence. 

2. Focus on Exit Exams in Higher Education: Articles specifically addressing exit exams 

within the context of higher education were considered. This ensured relevance to the 

study's scope. 

3. Publication in English: To maintain consistency and accessibility, only studies published 

in English were included. 

4. Publication Date Range (1994–2024). The search was limited to studies published within 

this timeframe to ensure the inclusion of recent and relevant findings while maintaining 

a historical perspective. 

5. Relevance to Upsides and Downsides: Studies were included if they explicitly addressed 

the upsides, downsides, or both of exit exams in higher education. 

6. Peer-Reviewed Articles: Only peer-reviewed journal articles were included to ensure the 

credibility and rigor of the sources. 

Exclusion Criteria 

         The following exclusion criteria were used in the study: 

1. Non-Empirical Studies: Articles that lacked empirical data, such as opinion pieces, 

editorials, or purely theoretical discussions without supporting evidence, were excluded. 

2. Non-Higher Education Contexts: Studies focused on exit exams in K-12 education, or 

other non-higher education settings were excluded to maintain focus on the target 

population. 

3. Irrelevant Themes: Articles that did not directly address the upsides or downsides of 

exit exams, such as those focusing solely on entry exams or unrelated educational 

assessments, were excluded. 

4. Non-English Publications: Studies published in languages other than English were 

excluded due to potential barriers to accurate translation and interpretation. 

5. Duplicate or Redundant Studies: Duplicate publications or studies with overlapping 

datasets were excluded to avoid overrepresenting specific findings. 
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6. Insufficient Methodological Detail: Studies lacking clear descriptions of their 

methodology, sample size, or data analysis procedures were excluded to ensure the 

reliability of the synthesized findings. 

7. Non-Peer-Reviewed Sources: Gray literature, blogs, news articles, and other non-

academic sources were excluded to uphold the academic rigor of the review. 

These criteria ensure that the review synthesizes high-quality, relevant, and focused 

studies, providing a comprehensive understanding of the role and impact of exit exams in 

higher education. 

Data Extraction 
Data were systematically extracted from the selected studies using a standardized 

form. Key information collected included: 
1. Author(s) and year of publication 
2. Study design (e.g., qualitative, quantitative, mixed-methods) 
3. Sample size and characteristics 
4. Methodology employed 
5. Key findings related to both the upsides and downsides of exit exams 

Quality Assessment 
The quality of the included studies was assessed using established criteria, such as the 

Cochrane Risk of Bias Tool and PRISMA guidelines. Each Study was evaluated based on 
methodological rigor, sample size, relevance to research questions, and overall contribution 
to understanding both the upsides and downsides of exit exams. 
Data Synthesis 

A thematic narrative synthesis approach was employed to analyze and summarize the 
findings from the included studies. This synthesis focused on distinguishing between the 
upsides and downsides of exit exams: 

Upsides: Enhanced accountability among educators, improved curriculum 
alignment, standardized measures of student performance, and better preparation for real-
world job requirements. 

Downsides: Increased student stress and anxiety, potential teaching to the test, 
inequities arising from cultural and socioeconomic factors, and the risk of narrowing 
educational experiences. 

The synthesis highlighted areas of consensus and divergence, providing a 
comprehensive overview of the implications of exit exams in higher education. 
Delimitations of the Study 
             This Study focuses exclusively on exit exams in higher education, utilizing the 
PRISMA methodology to review literature published between 1994 and 2024. The scope is 
limited to empirical studies in English, sourced from databases like Google Scholar, ERIC, 
PubMed, Scopus, and Web of Science. It examines both the upsides and downsides of exit 
exams, emphasizing accountability, curriculum alignment, student stress, and equity 
concerns.  
Limitations of the Study 

The review may not capture nuances of individual or institutional contexts or address 
non-English studies. Reliance on available literature introduces potential bias while excluding 
theoretical discussions limits depth. Additionally, variability in cultural, socioeconomic, and 
educational system factors across regions may affect the generalizability of findings. The 
Study's focus on existing research also restricts insights into unexplored or emerging 
perspectives. 
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Data Coding and Thematization Process   
Two independent researchers coded the data using NVivo, with conflicts resolved 

by a third reviewer.  Inter-coder reliability was 85% (Cohen's κ = 0.82), ensuring 
consistency.  Themes that emerged include:   

1. Upsides: Accountability, curriculum alignment, job readiness.   
2. Downsides: Stress, inequity, "teaching to the test."   

 
Result and Discussion 
Summary of Study Characteristics 

The synthesis included 22 empirical studies published between 1994 and 2024 that 
examined the upsides and downsides of exit exams in higher education. The studies 
employed diverse methodologies, including case studies (e.g., Ackeren et al., 2012; Carol & 
Brown, 1994), surveys (e.g., Aristeidou et al., 2024; Fanjoy et al., 2005), qualitative analyses 
(e.g., Dehury, 2017; French, 2023), and quantitative or statistical studies (e.g., Benner, 2023; 
Moore et al., 2021). These studies were conducted across various countries, including 
Germany, India, the United States, and Ethiopia, with participants ranging from 
undergraduate students to educators, employers, and policymakers. 

Several themes emerged regarding the perceived impact of exit exams on educational 
quality, student outcomes, and institutional accountability. Table 1 summarizes the extracted 
data regarding research objectives, methodologies, quality rating, and key findings related to 
the upsides and downsides of exit exams. A quality assessment of the included studies was 
conducted using the Cochrane Risk of Bias Tool and PRISMA guidelines. Each Study was 
evaluated for methodological rigor, sample size, and relevance to research questions. 

 
Table 1.  Summary of the Extraction Results. 

 

Author(s)  Objective of the 
Study 

Methodology 
Used 

Quality 
Rating 

Upsides of Exit 
Exams 

Downsides of Exit 
Exams 

Ackeren et al. To analyze the 
impact of statewide 
exit exams in three 

German states. 

Descriptive case 
study 

  

Medium Provides 
standardized 

assessment across 
states. 

Can increase stress 
among students. 

 

Aristeidou et al. To explore distance 
learning students’ 
acceptance and 
satisfaction with 
online exams in 

higher education. 

Survey research High Enhance accessibility 
to distance learners. 

May lack the rigor 
of in-person 
assessment. 

Athiworakun & 
Adunyarittigun  

To investigate 
washback effects 
on teaching from 

an exit examination 
at the higher 

education level. 

Case study Medium Encourages 
curriculum alignment 
with exam standards. 

Can lead to 
teaching to the test. 

 

 
Baker  

To model the 
antecedents of state 
affirmative action 

bans in higher 
education. 

Statistical analysis High Supports equal 
opportunity 
initiatives. 

May not address 
deeper systemic 

issues. 
 

 
Benner  

To examine the 
relationship 

between exit exams 
and adolescents’ 
developmental 

outcomes. 

Quantitative 
study 

High Provides 
benchmarks for 

student achievement. 

May negatively 
impact self-esteem 
of students who 

fail. 
 

 
Bishop  

To discuss the 
importance of 
national exit 

Literature review Medium Can improve 
educational 

May not reflect 
individual student 

capabilities. 
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examinations for 
educational 
efficiency. 

standards and 
accountability. 

 
Bracey  

To argue against 
mandatory exit 
exams and their 

impact on 
graduation rates. 

Argumentative 
analysis 

Low Could potentially 
raise academic 

standards. 

Discourages 
students from 

completing their 
education. 

 

 
Carol & Brown  

To develop an exit 
examination for 
criminal justice 

graduates. 

Case study Medium Ensures competency 
in critical 

professional fields. 

May not accurately 
assess practical 

skills. 
 

 
Dehury  

To evaluate if exit 
exams guarantee 

quality for medical 
graduates. 

Qualitative 
analysis 

Medium Aims to uphold 
professional 
standards in 

healthcare education. 

Can create barriers 
for capable 
students. 

 
Fanjoy et al.  

To assess the 
necessity of exit 
exams in college 
flight programs. 

Survey research Medium Validates skills 
necessary for 
professional 
certification. 

May create 
redundant testing 

processes. 
 

 
French  

To analyze race, 
racism, and 

affirmative action 
in higher education 

contexts. 

Comparative 
analysis 

High Promotes diversity 
and inclusion in 

educational settings. 

May foster division 
among student 

groups. 

 
 

Hughes  

To discuss the 
challenges of 

university-industry 
partnerships. 

Survey Medium Potentially enhances 
collaboration 

between academia 
and industry. 

May lead to 
conflicts of 

interest. 

 
 

Khan et al.  

To review the role 
of exit exams in 

pharmacy practice 
in India. 

Literature review Medium Aims to 
professionalize 
pharmaceutical 

education. 

Could limit entry 
into the profession 

for deserving 
candidates. 

 

 
 

Leigh  

To highlight the 
educational upsides 

of exit slips in 
classrooms. 

Qualitative 
observations 

Low Encourages 
reflective thinking 
among students. 

May not be feasible 
in all classroom 

settings. 
 

 
Merki  

To study the 
effects of state-

wide exit exams on 
self-regulated 

learning. 

Empirical 
research 

High Promotes self-
regulation and 

accountability among 
students. 

Can foster anxiety 
and fear of failure. 

 

 
Moore et al.  

To evaluate 
predictors of 

success on the 
HESI exit exam 

among BSN 
students. 

Statistical analysis High Identifies factors that 
contribute to student 

success. 

May not account 
for all variables 

influencing student 
outcomes. 

 

 
Piopiunik et al.  

To analyze the 
impact of central 
school exit exams 
on labor-market 

outcomes. 

Quantitative 
analysis 

High Improves graduates’ 
employability 

through standardized 
assessments. 

May not reflect the 
real-world skills 

required in the job 
market. 

 

 
Siddiqui et al.  

To evaluate the 
role of pharmacy 

exit exams in 
advancing 

pharmacy practice 
in India. 

Comprehensive 
review 

Medium Ensures that 
graduates meet 

essential competency 
standards. 

May create 
unnecessary 
barriers for 
graduates. 

 

 
 

Teshome  

To conduct a 
systematic literature 

review on exit 
exams in higher 

education. 

Systematic 
literature review 

High Provides a 
comprehensive 

overview of existing 
research. 

May not capture 
the nuances of 

individual 
educational 
contexts. 
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University of 
Munich, 

Germany & 
Woessmann  

To capture the 
nuances of 
individual 

educational 
contexts. 

 

Research report High Enhances 
accountability in 

educational systems. 

Could 
disproportionately 

affect under-
resourced schools. 

 

 
Warren & 
Grodsky  

To evaluate the 
negative impacts of 

exit exams on 
students. 

Empirical 
analysis 

High Aims to protect 
students’ rights to 

education. 

May not provide 
upsides for 

students who pass 
them. 

 
Weir  

To discuss the use 
of entry/exit exams 

as an assessment 
tool in journalism 

education. 

Case study Medium Helps maintain 
standards in 
journalism 
education. 

Can create stress 
and anxiety among 

students. 
 

 
Key Findings: Upsides of Exit Exams 
Enhanced Accountability 

Four studies (Ackeren et al., 2012; Bishop, 1999; University of Munich & 
Woessmann, 2018; Teshome, 2024) emphasized that standardized exit exams promote 
accountability by setting uniform benchmarks. This ensures that institutions maintain 
consistent academic standards and prepare students adequately for professional roles. 
However, this benefit was primarily observed in contexts where institutional performance 
was publicly reported, such as Germany and Sweden. Systems with limited transparency or 
weak accreditation frameworks showed less potential for accountability. 
Improved Curriculum Alignment 

Athiworakun, Adunyarittigun (2022), and others found that exit exams can align 
curricula with learning outcomes by identifying gaps in teaching practices and prompting 
course revisions. However, this outcome depended heavily on how institutions proactively 
used exam results feedback. 
Preparation for Job Readiness 

Piopiunik et al. (2013) and Khan et al. (2023) noted that pharmacy, aviation, and 
healthcare exit exams help validate competency and improve employability. However, these 
benefits were most pronounced when exams were closely aligned with industry needs and 
updated regularly to reflect changing job market demands. 
Promotion of Critical Thinking and Inclusivity 

Leigh (2012) and Merki (2011) suggested that well-designed exit exams could foster 
critical thinking and inclusivity. However, this required intentional design features such as 
open-ended questions and culturally responsive content, which were rarely addressed in the 
reviewed literature. 
Key Findings: Downsides of Exit Exams 
Student Stress and Anxiety 

Merki (2011), Warren & Grodsky (2009), and Weir (2010) consistently highlighted 
the high-stakes nature of exit exams contributing to significant stress and anxiety among 
students. This was particularly acute for students from marginalized backgrounds who lacked 
adequate preparation resources. 

Most studies relied on self-reported data, limiting the ability to generalize findings 
beyond specific populations. Additionally, long-term psychological effects were largely 
unexplored. 
Equity Concerns 

Baker (2019) and French (2023) pointed out that socioeconomic and cultural 
disparities affected student performance on exit exams. Students from underrepresented 
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groups were disproportionately impacted due to unequal access to preparatory materials, 
support systems, and prior educational opportunities. 

However, few studies proposed actionable solutions or evaluated interventions to 
reduce these disparities, indicating a gap in the practical applications of equity-focused 
research. 
Teaching to the Test 

Bracey (2009) and Athiworakun & Adunyarittigun (2022) warned that the pressure 
to perform well on exit exams often led to "teaching to the test," undermining the 
development of broader intellectual skills such as creativity, problem-solving, and 
interdisciplinary thinking. 

This phenomenon was more commonly reported in mandatory exit exam systems, 
suggesting that the policy context plays a crucial role in shaping pedagogical approaches. 
Critical Analysis of Synthesized Studies 
Methodological Limitations 

Most studies (n=16, ~73%) relied on qualitative or descriptive case study designs, 
which, while valuable for contextual insights, limit generalizability and causal inference. Only 
a minority (n=6) used robust quantitative methods or longitudinal designs. For example, 
Moore et al. (2021) used regression analysis to identify predictors of success on nursing exit 
exams but did not explore how these factors varied across demographic subgroups. 
Additionally, several studies (e.g., Bracey, 2009; Hughes, 2001) were argumentative or 
theoretical rather than empirical, weakening the evidence base for some claims about the 
impacts of exit exams. 
Geographical and Institutional Biases 

There is a clear bias toward Western and developed country contexts, especially the 
U.S., Germany, and Sweden. Only two studies focused on developing countries (Khan et al., 
2023; Dehury, 2017) despite the growing adoption of exit exams in regions like South Asia 
and Africa. This limits the applicability of findings to low-resource or non-Western 
educational systems. 

Furthermore, most studies concentrated on specific disciplines—such as health 
sciences, criminal justice, and engineering—with limited attention to humanities, social 
sciences, and arts-based programs where competencies may be harder to measure through 
standardized assessments. 
Lack of Longitudinal and Comparative Data 

Few studies tracked the long-term outcomes of students based on their performance 
in exit exams. Without longitudinal data, it remains unclear whether exit exams enhance 
career readiness or serve as short-term gatekeepers. Similarly, cross-cultural comparisons 
were minimal despite differences in educational philosophies and assessment priorities 
worldwide. 
Overemphasis on Binary Outcomes 

Many studies framed the debate around exit exams in binary terms—either as 
beneficial tools or harmful burdens—without acknowledging the nuanced realities of 
implementation. For instance, the negative consequences of teaching to the test may be 
mitigated with thoughtful curriculum reforms and formative assessment strategies, yet such 
integrative perspectives were rarely explored. 
Comparison of Conflicting Findings 

The reviewed studies do not present a unified perspective on the upsides and 
downsides of exit exams in higher education. While some emphasize their benefits, others 
raise serious concerns.  
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On accountability and quality, Ackeren et al. (2012) and the University of Munich 
and Woessmann (2018) argue that exit exams ensure consistent academic standards and 
improve institutional performance—especially in systems with strong oversight. However, 
Dehury (2017) and Warren & Grodsky (2009) challenge this view, suggesting that exit exams 
may function more as barriers than accurate competency measures, particularly for 
disadvantaged students. 

Regarding job readiness, Piopiunik et al. (2013) and Khan et al. (2023) found that exit 
exams enhance employability by aligning assessments with industry expectations. In contrast, 
Fanjoy et al. (2005) and Weir (2010) question whether these exams reflect real-world skills 
or add redundant pressure without meaningful career benefits. 

On equity, French (2023) and Baker (2019) highlight how socioeconomic and cultural 
disparities influence exam outcomes, often to the disadvantage of underrepresented groups. 
Conversely, Bishop (1999) claims that standardized exams promote equal student 
expectations. This divergence reflects differing views on what constitutes fairness in 
assessment. 

Finally, stress and anxiety are widely documented, especially among marginalized 
students (Merki, 2011; Weir, 2010; Bracey, 2009), suggesting that the pressure of exit exams 
can motivate some students academically, though it risks alienating others. 

These conflicting findings show that the impact of exit exams depends on context, 
policy design, and support systems in place. A one-size-fits-all approach is unlikely to be 
effective or equitable. 
Implications for Practice and Policy 

Given the mixed findings and methodological limitations of existing research: 
1. Institutions should adopt a balanced assessment approach combining exit exams, 

formative assessments, project-based learning, and portfolios. 
2. Policymakers must ensure equitable access to resources, including tutoring, 

preparatory materials, and mental health services, especially for underrepresented 
students. 

3. Curriculum designers should integrate real-world application and interdisciplinary 
learning to avoid narrowing the educational experience. 

4. Researchers are encouraged to conduct comparative and longitudinal studies across 
diverse contexts to understand the long-term implications of exit exams better. 

 
Conclusion 

This systematic review synthesizes empirical evidence on the dual nature of exit 
exams in higher education. While they offer upsides such as enhanced accountability, 
improved curriculum alignment, and job readiness, they also come with significant 
downsides, including stress, inequity, and narrowed curricula. The quality and scope of 
existing research vary significantly, with notable limitations in methodology, geographical 
representation, and depth of equity analysis. Future research should prioritize rigorous, 
comparative, and longitudinal designs to provide a more comprehensive understanding of 
how exit exams can be effectively and equitably implemented.  Ultimately, the decision to 
implement exit exams should not rely solely on their perceived utility but should be informed 
by ongoing evaluation, stakeholder engagement, and a commitment to addressing systemic 
educational inequalities. 
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