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Abstract

Early childhood education plays a vital role in shaping children’s understanding of diversity and reducing
biases. In an increasingly multicultural society, fostering multicultural awareness from an early age is
essential for promoting inclusivity and empathy. This study explores how curriculum elements and
classroom interactions influence young children’s awareness of diversity and bias reduction. Using a
qualitative approach, data were collectedthrough classroom observations, curriculum document analysis,
and interviews with early childhood educators. The research examines the use of multicultural storybooks,
diverse toys, and inclusive activities, as well as the role of teacher-child and peer interactions in
encouraging positive attitudes toward cultural differences. The findings indicate that exposure to diverse
cultural materials and teacher-led discussions significantly enhance children’s appreciation of diversity.
Additionally, classrooms that actively promote inclusivity see reduced Stereotyping and bias. The study
provides practical insights for educators and policymakers, offering strategies to integrate multicultural
content into curricula and foster inclusive, bias-free leaming environments. These insights are valuable
for those seeking to create more equitable early childhood education settings.

Keywords : Early Childhood Education; Multicultural Awareness; Bias Reduction; Inclusive Curriculum;
Classroom Interaction; Diversity Education.

Introduction

In today's increasingly globalized and diverse societies, promoting multicultural awareness and
reducing biases from an early age are critical goals in early childhood education (ECE). Research
suggests that young children begin to recognize racial and cultural differences as early as two to three
years old and may internalize stereotypes without intentional guidance (Katz & Acquah, 2023; Murray,
2022). Early childhood education (ECE). offers a unique opportunity to foster positive attitudes toward
diversity, inclusion, and empathy before prejudiced attitudes become deeply entrenched (Aboud et al.,
2012).

While multicultural education in early childhood has gained attention, much of the existing
literature tends to focus on general policies or the broad benefits of diversity, rather than exploring how
specific curriculum elements and classroom practices directly influence children's development of
multicultural awareness and bias reduction (Ladson-Billings, 2021; Landsman & Lewis, 2023). Studies
often examine theoretical frameworks or governmental policies, but a gap exists in understanding the
practical implications of curriculum design and classroom interaction at the ground level.

The role of the teacher is also underexplored. Teachers’ intentional inclusion of multicultural
content and their engagement with children during classroom activities significantly shape children's views
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on diversity (Bohman & Miklikowska, 2021; Dunn & Brown, 2021). Despite the growing recognition of
these factors, there is a need for more detailed studies focusing on how early childhood educators'
practices and materials influence young children’s understanding of cultural differences and bias.

The local context of early childhood education in Madura, Indonesia, is particularly important in
this study. As a region with distinct cultural traditions and a diverse demographic makeup, it provides a
unique opportunity to explore how multicultural education is implemented in a specific socio-cultural
setting. Understanding how local educators address diversity can offer valuable insights into culturally
responsive teaching practices.

This study aims to fill the gap in the existing literature by examining how early childhood curricula
and classroom interactions in Bangkalan, Madura, foster multicultural awareness and reduce bias among
young children. The central research question guiding this study is: How do curriculum elements and
teacher-child interactions in early childhood education settings in Bangkalan, Madura, influence the
development of multicultural awareness and bias reduction among young children?

Method

This study employed a qualitative case study approach to explore the role of early childhood
education (ECE) curricula and classroom interactions in promoting multicultural awareness and reducing
bias among young children. A qualitative design was chosen to capture the richness and complexity of
real-world classroom practices, allowing for an in-depth understanding of how diversity is introduced and
managed in early leamning environments (Creswell & David Creswell, 2018; Merriam, 2020)

This study employed stratified purposive sampling to select child participants from three early
childhood education centers (PAUD) located in Bangkalan, Madura, chosen for their demographic
diversity and efforts to integrate multicultural elements into their curricula. A total of 72 children, aged 4 to
6 years. The stratificationwas based on ethnic diversity and socio-economic status, ensuring that children
from different backgrounds were represented. Within each school, children were purposively selected to
reflect the broader diversity of the student population. Parent or guardian consent was obtained for each
child. This approach allowed for a comprehensive exploration of how multicultural education was
experienced by children from varying socio-cultural contexts withinthe same community. The stratification
was designed to ensure a balanced representation of children from diverse backgrounds, including those
from different ethnic groups and socio-economic statuses. This method ensured that the sample reflected
the multicultural context of the classrooms and allowed for an in-depth exploration of how these children
interacted with multicultural educational content and classroom environments. Demographic
characteristics of the participating institutions are summarized in Table 1.

Table 1 Demographic Overview of Participating Early Childhood Education Centers

Location Total Students  Ethnic Diversity Socio Economic Profile
Bangkalan City Center 25 Madurese, Javanese Middle-Low

Kamal District 18 Madurese, Chinese Middle

Socah District 29 Madurese, Javanese Middle-High

Data collection involved multiple methods to ensure the trustworthiness of the findings through
triangulation (Patton, 2003). Structured classroom observations were conducted over three months,
focusing on classroom activities, teacher-child interactions, and peer relationships. An observation
checklist, adapted from Banks' (2015) multicultural education framework, was utilized to guide the
recording of relevant behaviors and instructional content.
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In addition to observations, document analysis was carried out on curricular materials, including
lesson plans, storybooks, visual displays, and other teaching aids, to assess the extent and manner in
which multicultural elements were embedded. Semi-structured interviews were conducted with teachers
and curriculum coordinators to gain deeper insights into their understanding, intentions, and challenges
in implementing multicultural education practices. All interviews were audio-recorded with participant
consent and transcribed verbatim for analysis.

The data collected were analyzed using thematic analysis based on Braun and Clarke’s (2006)
approach. The process involved familiarization with the data, generating initial codes, searching for
themes, reviewing those themes, defining and naming them, and ultimately producing a final report.
Several strategies were employed to ensure the trustworthiness of the study, including data source
triangulation, member checking with participants, and maintaining an audit trail documenting research
procedures and decisions (Guba & Lincoln, 1994; Sheldon et al., 1986). A reflexive journal was kept by
the researcher to monitor personal biases and maintain analytical rigor throughout the study. The analysis
was inductive, allowing for patterns to emerge from the data. Ethical approval was obtained from the
Research Ethics Committee, and informed consent was acquired from all participating adults, with verbal
assent obtained from the children in an age-appropriate manner. Pseudonyms were used for all
participants to ensure confidentiality and anonymity in the study.

To visualize the flow of the research process, a diagram is provided (see Figure 1). The stages
of the research process, from school selection through to data collection and analysis, are clearly outlined
in the diagram, providing a comprehensive view of the methodology.

School Selection
Consent (Teacher, Parent, and Child)

l

Data Collection (Classroom Observations, Interviews, Document Analysis)

l

Data Analysis (Thematic Analysis)

e

\4 Reporting

Figure 1. The Flow of the Research Process

Results and Discussion
Results
Awareness of Multiculturalism in Children

The results of this study show that children’s awareness of multiculturalism can be significantly
enhanced through the implementation of a curriculum that integrates diverse cultural elements in early
childhood classrooms. This awareness was reflected in children’s attitudes, interactions, and their
responses during both structured learning activities and unstructured playtime. Across the three
participating PAUD centers in Bangkalan, it was observed that multicultural exposure encouraged
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empathy, curiosity, and openness to cultural differences, particularly when reinforced by the teacher's
inclusive practices.

Children exposed to storybooks depicting characters from different cultural backgrounds showed
a higher tendency to express acceptance of peers from different ethnicities. In observational records,
children frequently responded to these stories with phrases such as, “She wears a different dress like my
friend Zainab,” or ‘I want to try that food too,” indicating a direct connection between content and
perception. Teachers also reported an increase in questions related to traditions, clothing, and languages,
suggesting a growing cultural curiosity.

A summary of the proportion of children displaying positive attitudes toward multicultural concepts
based on specific curriculum components is presented below.

Table 2. Children’s Positive Responses Based on Type of Multicultural Activity
Observed Positive

Type of Activity Response (%) Common Indicators

Storytelling with diverse 80% Expressed empathy, related stories to personal

characters experiences

Cultural games and role-play 75% Engaged in shared leadership, mixed-group
collaboration

Songs and rhymes from 70% Active participation, imitation of languages and

various cultures gestures

Use of multilingual picture 78% Interest in new words and symbols, repeated

books usage in play scenarios

These findings indicate that multisensory exposure—especially through storytelling and culturally
themed games—was most effective in fostering awareness. The activities stimulated both cognitive and
emotional responses, allowing children to not only learn about diversity but also experience it relationally.

The impact of these activities was also confirmed by teacher interviews. One teacher from PAUD -
C noted:

"After reading a story about children in Africa, one of my students insisted we make masks
like the characters. It was his idea to include all friends in the craft, no matter their skin tone."

Such responses illustrate not just recognition, but also an internalization of multicultural values at
the behavioral level. The children’s overall behavioral responses were also evaluated by teachers using
post-activity reflections. These are visualized in the following Figure 2:

Reduced Biased Responses | NN
Increase in Positive Behavior |
Open to Discussion | I

0% 10% 20% 30% 40% 50% 60% 70% 80% 90%

M Series 1

Figure 2. Teachers’ Observations on Student Behavior After Implementing Multicultural Activities

This figure shows that the most notable impact was an increased openness to discussing cultural
differences, as reported by 80% of teachers. Children became more willing to ask questions and share
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observations related to diversity. Teachers also observed a 60% rise in prosocial behaviors, such as
sharing, helping, and cooperation with peers from different backgrounds. Though less prominent, a 40%
reduction in biased comments—such as remarks based on appearance or accent—was still significant in
early childhood contexts where biases can form unconsciously.

In a further analysis comparing multicultural classrooms (diverse ethnic mix) and more
homogeneous ones, differences in peer dynamics were notable. The following table 3 highlights how
cultural diversity influenced collaboration.

Table 3. Peer Interaction Patterns in Multicultural vs. Homogeneous Classrooms

Classroom Type Collaborative Play (%) Incidents of Exclusion (%)
Multicultural 85% 15%
Homogeneous 65% 35%

Children in more diverse classrooms showed a significantly higher rate of collaborative play (85%)
and fewer exclusionary behaviors (15%). These findings support the premise that exposure to diversity
within peer groups can encourage broader acceptance and cooperation.

Further validation came from the child-friendly attitude survey. The simplified questionnaire was
administered after a 6-week activity cycle, and children's responses were coded based on themes of
acceptance, empathy, and bias. A breakdown of key response trends is shown below (Figure 3).

B [ncreased Empathy B Improved Peer Interactions
Decreased Stereotypical Comments B Greater Cultural Curiosity

B Enhanced Collaboration

Figure 3. Pie Chart Distribution of Children’s Responses in Multicultural Awareness Questionnaire

The pie chart shows the proportional distribution of key behavioral changes observed among
students after participating in multicultural activities. Empathy development and enhanced peer
interactions accounted for the largest share, each representing a quarter of the total observations.
Although harder to detect in young children, indicators of bias reduction, such as willingness to play with
peers of different skin color or dialects, were also visible.

Synthesizing the observational data, teacher feedback, peer interaction pattems, and survey
results provides a coherent picture of how multicultural education shapes children's worldview. The
consistent emergence of prosocial behaviors and decreased bias reflects an internal developmental shift,
not merely a surface-level response to instruction. These outcomes not only confirm but extend prior
findings from McKown (2019), showing that such awareness can be meaningfully cultivated even in rural
or semi-urban educational contexts like Bangkalan, Madura
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Overall, the study demonstrated that the exposure to multicultural education in early childhood
was linked to increased empathy and acceptance of differences among children. Children who were
exposed to diverse cultural norms through activities were significantly less likely to exhibit biased behavior
compared to those in more culturally homogeneous environments.

Teacher and Curriculum Strategies to Reduce Bias

The second major theme emerging from this study highlights the strategic role of teachers and
curriculum design in actively reducing bias and fostering inclusive behavior among children. The
qualitative and quantitative data converge to affirm that children’s acceptance of diversity is not incidental,
but largely shaped by the intentions and practices of educators and the cultural relevance of instructional
materials.

Across all four PAUD centers in Bangkalan, teachers reported that their deliberate use of inclusive
language, consistent modeling of empathy, and intentional integration of multicultural materials
significantly influenced children’s responses to difference. Notably, 95% of teachers indicated that their
students became more open and respectful toward diverse cultures after they introduced content
reflecting multiple cultural identities.

This was evident not only in classroom discussions but also in spontaneous play and group
collaboration. The following table 4 summarizes teacher strategies and their observed impact on students’
attitudes and behaviors.

Table 4. Teachers’ Strategies and Reported Impact on Student Attitudes

% of Teachers

Teacher Strategy Impact on Student Behavior Reporting Effect

Using inclusive language daily Reduction in biased remarks, greater 95%
acceptance

Facilitating discussions on cultural  Increased openness to difference and 95%
differences respectful questioning
Integrating culturally diverse Emotional connection with diverse characters, 90%
storybooks broadened perspective
Designing multicultural-themed More collaborative group work and empathy 85%
learning activities
Displaying diverse visuals in Familiarity and normalization of difference 80%
classroom

A visual representation of these strategies and their effectiveness is provided below (Figure 4).

Diverse Classroom Visuals [N
Thematic Cultural Activities
Diverse Storybooks

Open Discussions on Diversity

Inclusive Language Use
70% 75% 80% 85% 90% 95% 100%

B Effectiveness Rating (% Reporting Positive Change)

Figure 4. Effectiveness of Teacher Strategies in Reducing Bias (Reported by Teachers)
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The chart illustrates that inclusive language and classroom discussions were the two most
impactful teacher strategies, each cited by 95% of respondents as effective in reducing student bias.
These findings reflect that language and dialogue are not peripheral, but central mechanisms through
which educators shape children's social cognition.

One teacher from PAUD-A explained:

‘We noticed the most change when we talked with the children, not just showed pictures.

When we let them ask questions about skin color or dress, their curiosity tumed into respect.”

This aligns with the sociocultural leaming perspective of Vygotsky (1978) where meaning is
constructed through social interaction. These classroom conversations allowed students to safely confront
unfamiliar concepts and deconstruct stereotypes they may have picked up outside the school
environment.

In terms of curriculum design, teachers emphasized the value of local-global integration—
incorporating both local Madurese culture and other global identities. This was especially effective in
activities such as:Cooking traditional foods from different countries, Comparing songs from different
regions, “Culture days” where students dress in different traditional outfits

These approaches helped to normalize difference and allowed students to experience diversity
not as an abstract moral value, but as a lived classroom reality. As aresult, biases rooted in unfamiliarity
and fear were significantly reduced.

A comparative analysis between classes with high-frequency multicultural strategies and low-
frequency ones yielded the following (Table 5):

Table 5. Comparison of Student Behavior in High vs. Low Multicultural Strategy Classrooms

Classroom Type Reported Inclusive Behavior (%) Reported Biased Comments (%)
High multicultural implementation 88% 12%
Low multicultural implementation 65% 35%

Classrooms that frequently integrated multicultural strategies had significantly higher rates of
inclusive behavior and lower occurrences of bias. These findings are consistent with prior studies by
Barber & Gagnon (2020), both of which emphasized the influence of instructional frequency and depth on
behavioral outcomes.

The findings corroborate global research affirming that early educator practices are critical levers
for social development and prejudice reduction. Landsman & Lewis (2023) found that structured
conversations and multicultural activities in preschool settings in Canada led to reduced ethnic
stereotyping, echoing what this study observed in the Madurese context. Similarly, Rutland &Killen (2015)
argue that teacher intentionality in presenting diversity helps counter early implicit biases and reshapes
peer dynamics.

What makes this study unique is its localization of those strategies—demonstrating that
multicultural education does not require imported frameworks, but can be contextualized to local culture,
such as blending Madurese cultural narratives with global themes. This approach aligns with Banks’
(2019) transformative curriculum model and reinforces the notion that cultural inclusion is not about
representation alone, but about redefining relationships through learning.

Patterns Emerging from Data Analysis
From the triangulation of data sources—observations, teacher interviews, classroom documents,

and child questionnaires—several consistent and meaningful patterns emerged that reinforce the central
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role of curriculum and classroom interaction in shaping children's multicultural understanding. These
patterns are not isolated findings but are deeply interconnected and reflect systemic influences within the
early childhood education environment.

The first salient pattern identified was the positive correlation between culturally responsive
curriculum and inclusive behavior among children. In classrooms where multicultural content was
consistently embedded across learning activities, children demonstrated more inclusive behaviors, such
as collaborative play with peers of different backgrounds, curiosity about cultural differences, and verbal
expressions of empathy. These patterns were not only evident during teacher-led instruction but extended
into unstructured play, where children reenacted cultural stories, sang songs from other cultures, and
shared toys without preference based on ethnicity or language. This pattern aligns with the work of
Alghamdi (2023) and Brown & Livstrom (2020), who noted that young children internalize values modeled
through engaging, culturally varied content.

A second pattern that emerged was the central role of teacher mediation in bias reduction.
Teachers who actively facilitated discussions about differences—rather than avoiding them—observed a
more rapid reduction in biased remarks and exclusionary behavior. These classrooms also exhibited more
frequent peer-to-peer empathy, particularly during group tasks that required cooperation. The findings
echo those of Leasa et al. (2017), who emphasized that teacher-guided social-emotional engagement
plays a crucial role in reducing implicit bias formation in early childhood.

Another recurring pattern was the relationship between classroom diversity and the quality of
children’s peer interactions. In multicultural classrooms—where students came from varied ethnic and
linguistic backgrounds—children were more likely to show interest in learning from each other and formed
more heterogeneous friendship groups. In contrast, in classrooms with less diversity, children showed a
higher tendency to group with similar peers and were less likely to spontaneously discuss cultural
differences. This confirms earlier findings by Losinski et al. (2019) that actual exposure to diversity when
supported by an inclusive curriculum, fosters greater intergroup contact and empathy.

Furthermore, the data revealed that children’s awareness of diversity followed a progression from
recognition to acceptance, and in some cases, to advocacy. Initially, children recognized differences in
appearance, language, and clothing. With sustained exposure and teacher support, these recognitions
evolved into curiosity and, later, into acts of solidarity such as helping, inviting others to play, or defending
a peer. One teacher observed, “At first they would point and giggle at differences, but now they explain
them to others with pride—'She wears a hijab like my auntie’ or ‘That song is from India!”” Such narrative
accounts highlight that children's understanding of multiculturalismis not static but developmental, shaped
by repeated, intentional interaction with diverse stimuli.

These patterns are further clarified in the following table 6, which synthesizes thematic trends
across different classrooms:

Table 6. Emerging Patterns of Multicultural Awareness and Bias Reduction

Emerging Pattern Description Supporting Evidence

Curriculum-Behavior Alignment  Multicultural content leads to 80% children showed empathy after
inclusive actions cultural storytelling

Teacher-Led Dialogue Facilitated discussions reduce bias  95% of teachers noted fewer
Enhances Understanding and stereotyping exclusionary behaviors
Diversity Exposure Shapes More diverse classrooms show more  Multicultural classrooms: 85%
Peer Relations mixed peer collaboration inclusive play
Progression from Recognition  Children evolve from noticing to Quotes from teacher observations
to Advocacy defending differences and child questionnaires
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What distinguishes these patterns is their cumulative and reinforcing nature. Teacher practices
influence curriculum delivery, which in turn shapes peer interactions, all of which together support the
internal development of multicultural awareness. This interconnectedness echoes sociocultural theory
(Vygotsky, 2019) and supports Banks’ (2015) assertion that transformative multicultural education
involves systemic engagement, not isolated lessons.

Overall, the emerging patterns suggest that when multicultural values are embedded in both
content and practice, and when teachers act as facilitators of dialogue rather than passive observers,
young children are fully capable of engaging with diversity in meaningful and respectful ways. These
findings not only support existing frameworks but also suggest refinements to how early multicultural
education should be structured—moving beyond representation to transformation.

Discussion

The findings of this study underscore the significant role of early childhood education (ECE) in
promoting multicultural awareness and reducing bias among young children. These results align with
existing literature, which emphasizes the importance of integrating diversity in educational settings from
an early age. A critical interpretation of the findings reveals that both curriculum elements and teacher-
child interactions are pivotal in shaping children's understanding of diversity and fostering a positive
attitude towards differences.

The study indicates that the implementation of multicultural curricula—such as inclusive stories,
diverse toys, and activities that reflect a range of cultures—was instrumental in fostering children’s
awareness of multiculturalism. This supports the findings of Kim and Connelly (2019), who suggested that
the intentional inclusion of diverse cultural representations in early childhood curricula helps children
develop empathy and a positive attitude towards others. Furthermore, the integration of multicultural
themes into learning materials aligns with the framework proposed by Qolbiyah (2022), who emphasized
the necessity of a transformative curriculum that not only presents diversity but also challenges prejudices
and stereotypes.

Teacher-child interactions were also found to be crucial in shaping children’s perspectives.
Teachers who actively model inclusive behaviors and address issues of bias help children develop more
open-minded and empathetic views. These results corroborate the work of Escayg (2019), who argued
that teachers serve as key role models in promoting inclusive attitudes. The way teachers engage with
children and handle instances of bias or exclusion can significantly influence how children internalize
multicultural values (Dunn & Brown, 2021). Similarly, the teacher’s use of language—especially when
addressing cultural differences—was shown to encourage children’s acceptance and understanding of
diversity, supporting the findings of Yoon (2022), who highlighted the importance of linguistic strategies
in teaching tolerance and reducing prejudice.

Moreover, interactions among children from diverse backgrounds within the classroom were
observed to foster positive relationships and decrease biases. This finding resonates with the research of
Kaplan Toren and Schwartz (2024), who noted that children exposed to diverse peers are more likely to
develop empathy and respect for others. When children interact with peers from different cultural or ethnic
backgrounds, they not only learn about diversity but also practice cooperation and social harmony —
essential components of multicultural education (Kessler & Swadener, 2019). These interactions, often
guided by teachers, create a learning environment that promotes the acceptance of differences and
challenges preconceived biases.

The study also highlights the critical role of professional development and teacher training in
ensuring that educators are equipped to handle diversity in the classroom effectively. Barber and Gagnon
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(2020) emphasize that teacher preparedness in managing cultural diversity can significantly influence the
success of inclusive education initiatives. Teachers who undergo training in anti-bias education and
multicultural pedagogy are better positioned to provide a supportive and inclusive learning environment
(Harper, 2023).

Furthermore, Barber & Gagnon (2020) stress that teacher preparedness in managing cultural
diversity can significantly influence the success of inclusive education initiatives. Teachers who undergo
training in anti-bias education and multicultural pedagogy are better equipped to provide a supportive and
inclusive learning environment (Harper, 2023). In the long term, the implementation of culturally
responsive teaching methods can lead to sustained improvements in children's social attitudes, such as
enhanced empathy, reduced biases, and a greater appreciation for cultural diversity. Additionally,
educators trained in inclusive practices are more likely to foster environments that promote equity and
social justice. These environments have developmental impacts on children's social cognition and their
ability to navigate and appreciate diversity throughout their lives."

Theoretical Implications

The results of this study contribute to the theoretical understanding of multicultural education and
bias reduction in early childhood education. The study supports Vygotsky’s (1978) social development
theory, which posits that children's leaming is greatly influenced by their social interactions with adults
and peers. In the context of multicultural education, this theory highlights the importance of teacher
guidance in shaping children's attitudes towards diversity. The findings also extend the work of Banks
(2016), who discussed how curricula designed to address diversity can contribute to social justice and
equity by challenging stereotypes and fostering inclusivity.

Furthermore, the study’s findings suggest that early childhood education is an effective space for
combating implicit biases, supporting the theoretical frameworks of social learning theory (Crane-Deklerk,
2020). Children learn by observing and imitating the behaviors, attitudes, and interactions of adults and
peers in their environment. When teachers and peers model inclusive and non-biased behaviors, children
internalize these attitudes and integrate them into their worldview, reducing the formation of biased
stereotypes (Salako & Ojeyibi, 2019).

Practical Implications

The practical implications of these findings are manifold. For practitioners in early childhood
education, this study underscores the importance of designing curricula that not only include diverse
perspectives but also actively engage children in discussions about cultural differences. Teachers should
be encouraged to use books, toys, and activities that reflect the diversity of the world around them,
ensuring that children are exposed to multiple viewpoints and cultural narratives (Hamdan et al., 2022).

Additionally, professional development for teachers is essential in preparing them to address
issues of bias and diversity in the classroom effectively. Training programs should focus on fostering
cultural competence, providing educators with strategies to manage culturally diverse classrooms, and
addressing their own biases (Kaplan Toren & Schwartz, 2024). Educators should be equipped with the
skills to navigate sensitive topics related to race, ethnicity, and culture, enabling them to handle these
discussions in a constructive manner.

Finally, policymakers should recognize the importance of integrating multicultural education into
early childhood curricula at the national or regional level. As the results of this study indicate, a well-
structured curriculum that reflects and values diversity can have lasting positive effects on children's
attitudes towards others. Governments and educational authorities should investin resources that support
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inclusive education and promote policies that advocate for diversity in the early years (Dee & Murphy,
2020).

Taken together, these findings reaffirm the essential role of early childhood education in fostering
multicultural values and reducing early biases. By fostering inclusive curricula and positive teacher-child
and peer interactions, early childhood education can promote empathy, acceptance, and a deeper
understanding of diversity. The findings contribute to the existing body of literature on multicultural
education and offer practical insights for educators, policymakers, and researchers aiming to create more
inclusive and equitable educational environments. Moving forward, further research is needed to explore
the long-term impacts of early multicultural education and to refine strategies for promoting diversity and
inclusion in classrooms worldwide.

Conclusion

This study highlights the significant and indispensable role of early childhood education (ECE)in
nurturing multicultural awareness and mitigating bias from an early age. Through the integration of a
multicultural curriculum and fostering inclusive teacher-child interactions, the findings of this research
underscore the profound impact ECE has on shaping young children’s understanding of diversity and
cultivating a positive attitude towards differences.

While these findings are in alignment with existing literature, this study contributes new and
valuable insights, particularly in the context of localised settings. It reveals how multicultural education
can be effectively tailored to local cultural narratives, ensuring that diversity is not merely represented but
is understood, celebrated, and embraced within a specific cultural context. By emphasising both the
curriculum and the pivotal role of educators in facilitating inclusive environments, this research offers a
unique perspective on how such practices can be implemented and sustained in early learning settings.

Furthermore, the study reinforces the importance of professional development and teacher
training, particularly in equipping educators to handle the complexities of diversity within the classroom
effectively. Over time, the implementation of culturally responsive teaching methods not only enhances
children’s empathy and reduces biases but also plays a crucial role in cultivating more equitable and
inclusive learning environments. This is especially pertinent in multicultural classrooms, where the
teacher's role is crucial in guiding children towards greater respect for cultural differences.

In conclusion, the research strongly affirms the transformative potential of early childhood
education in fostering inclusivity and reducing biases. This study contributes substantially to the body of
literature on multicultural education and provides practical insights that can be applied to enhance
teaching practices in both local and global contexts. Through its nuanced examination of curriculum and
teacher-child dynamics, the study offers invaluable guidance for educators, policymakers, and curriculum
developers who aim to create more inclusive, diverse, and equitable educational environments.
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